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York Academy Regional Charter School 

Middle Years Programme Assessment Policy 
 
 
 
The York Academy is an International Baccalaureate (IB) World School that subscribes to the philosophies and 
standards of the International Baccalaureate Framework. As a three charter school in York County, our 
expectations of students are different from other school districts. 
 
The Middle Years Programme (MYP) begins in Grade Six and continues through Grade Ten. After completion of 
the Middle Years Programme, students will transition to the Diploma Programme for the last two years of 
their Upper School experience. 
 
 
York Academy Vision 
Students of the York Academy will experience an extraordinary educational experience through: 

An individualized academic experience, shaped by the International Baccalaureate standards that 
challenge and prepare them to advance to the next stage of their life; 

 
A respect and appreciation of people from different cultures, religions, ethnic groups, and social-
economic backgrounds; 

 
An intrinsic desire to always strive to meet the high expectations they have set for themselves. 

 
 
School Mission Statement 
With an unrelenting focus on academic excellence, the York Academy Regional Charter School challenges 
students in a diverse learning environment which opens doors for growth, opportunity, and global citizenship.  
 
We believe: 

In a culturally rich and diverse learning environment 
In equal opportunities for all students to achieve to their full potential 
In a high level of respect for and appreciation of all individuals 
In respect for all cultures and socioeconomic backgrounds 
In partnerships between school staff and partners that nurture academic/social goals and personal 

achievements for all children 
In high expectations within a rigorous academic program 
In values expressed within the student code of conduct 
In cultivating relationships within the local community 
In preparing students to navigate future challenges and opportunities 
In student-led learning 
In inquiry based instruction 
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School Beliefs about Assessment 
The grading system used by the York Academy is much different than the grading systems used in many school 
districts.  Assessments occur frequently throughout the academic year.  These assessments include both 
formative and summative assessments.  All scores for assessment will reflect the numerical scale used 
throughout IB schools. 
 
York Academy/International Baccalaureate Grading Practices 

All Middle Years Programme grading is standards-based and focuses on grading achievement over 
time. 

 
Behavior is not graded, such as points being taken off of an assignment for late work, lateness to class 
or presentation. 

 
Assessment is an evaluation of skill and a “grade” is the final numerical representation of an 
achievement level at the end of a grading period. 

 
Grades are representative of growth a student makes over time. Marking period grades are not 
averaged to produce a final grade. 

 
 A year-end grade reflects growth as well as achievement.  It is expected that student  
 performance will reflect growth over the academic year. 
 
 
Statement of Philosophy 
At the York Academy, we believe that assessment is integral to all teaching and learning. The central objective 
of assessment is to guide students through the five essential elements of learning: the understanding of 
concepts, the acquisition of knowledge, the mastering of skills, the development of attitudes, and the decision 
to take action. An assessment gathers and analyzes information regarding student performance. It identifies 
what a student knows and understands at different stages in the learning process. As the students’ critical 
thinking and self-evaluation skills develop, both students and teachers should be actively engaged in assessing 
progress. Teachers are also charged with evaluating the efficacy of the Middle Years Programme (MYP).  
 
We also believe that assessment provides information to all concerned stakeholders including students, 
teachers, parents, administrators, as well as our Board of Trustees. Assessment should be authentic, on-going, 
purposeful, and varied. Within the MYP, we strive to help students understand that assessment is a 
fundamental part of the teaching and learning process.  
 
Assessment in the Middle Years Programme requires teachers to assess the prescribed subject-group 
objectives using the assessment criteria for each subject group in each year of the program. Students are 
provided with opportunities to achieve at the highest level because teachers develop rigorous tasks that 
embrace a variety of assessment strategies.  
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Purpose of Assessment for Teachers 
The main purpose of assessment is to improve student learning. Teaching staff use a variety of formative and 
summative assessment techniques and use assessment for varied purposes which include but not limited to: 

● Checking for mastery of skills and concepts. 
● Diagnosing student needs. 
● Differentiating instruction. 
● Gaining an understanding of students thinking and processing. 
● Guiding instruction. 
● Enhancing student learning. 
● Monitoring the individual progress of student achievement. 
● Determining the effectiveness of teaching. 
● Guiding curriculum development and review. 
● Guiding instructional practice. 

  
 

Purpose of Assessment for Students 
● Provide consistent, timely feedback and opportunity for reflection. 
● Demonstrate a transfer of skills across disciplines. 
● Give a “time stamp” of what students know at various points in learning. 
● Identify strengths and weaknesses in components of the subject area. 
● Promote student responsibility for and ownership of learning. 
● Encourage students to self-advocate. 

 
 
School Wide Essential Agreements  
At the York Academy we agree that: 

● Assessments will guide instruction.  
● Teachers and students will regularly review teaching and learning practices through assessment data 

that is gathered.  
● Teachers will base assessments and the students’ level of understanding by measuring the level of 

performance. 
● Students will be aware of assessment guidelines or requirements before beginning any area of study.  
● Feedback to students will be prompt and constructive.  
● Teachers will keep clear and accurate records of assessments.  
● Parents will be given assessment results in a timely manner. 

 
 
Principles of Assessment 

● Tasks will be designed to appeal to a variety of learning styles. 
● Assessments will be differentiated to account for students’ diverse needs. 
● Assessment tasks will be rigorous, involving critical and creative thinking skills. 
● Assessment tasks will encourage transfer of skills, interdisciplinary learning, and real-world contexts. 
● Assessment tasks will include clear, consistent use of command terms. 
● Students with identified learning needs will receive accommodations based on their individualized 

education plans (IEP). 
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● All work submitted for assessment must be the student’s own work. 
● Students will receive timely and meaningful feedback on their performance on assessment tasks. 
● There is a balance between formative (ongoing throughout the unit) and summative (end of unit) 

assessment. 
 
Definitions of Formative and Summative Assessment 
 
Formative Assessment 
Formative Assessment is ongoing assessment aimed at providing information that will guide teaching and 
improve student performance. It provides a chance to rehearse the content and skills necessary to be 
successful on summative tasks. 

1. There may be several formative assessments in a Unit of Study and may take many different forms 
including quizzes, writing, teacher observation, homework, and classwork. 
 

2. Formative Assessments can be assessed by the student, peer, or a teacher. 
 

3. Failure to complete formative tasks will greatly impact a student’s ability to be successful on a 
summative task. Summative assessments will not be scored without evidence of formative completion 
as specified by the teacher and may lead to a failing grade. 

 
4. Formative assessments should be completed in a specific order to lead up to a summative  

 
 
Summative Assessment 
A summative assessment is the culminating assessment for a unit of study designed to provide information on 
the student’s achievement level against specific objectives. It is assessment of learning. 
 

1. There is usually only one summative assessment for each unit. Summative assessments are usually 
completed as part of classwork, or a significant portion of classwork, and are generally not completed 
as homework. 

 
2. All summative assessments will reflect the Middle Years Programme assessment practices. 

 
3. Failure to complete a summative assessment will result in a grade of 0. 

 
 
Other Types of Assessment 
Teachers assess all content areas (using the Pennsylvania Core Standards) through formative and summative 
assessments. In addition to quizzes and tests, other forms of assessment are utilized to provide choice and 
address a variety of learning styles. Students are exposed to a wide variety of assessment types (projects, 
written assignments, research papers, labs, oral presentations, quizzes and tests, peer and self-assessment). 
Students in Year 5 (Grade 10) will complete the Personal Project as a culminating experience of the MYP. 
Teachers use the IB rubrics to assess a student’s knowledge and understanding of the content and concepts 
taught.  
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1. Pre-Assessments 
 

2. School-wide Common Assessments: Measures of Academic Progress (MAP): Reading and Mathematics 
 

3. State Assessments: Pennsylvania System of School Assessment (PSSA) and Keystone Exams 
  
 
 
Common Practices in MYP Using Criteria and Determining Achievement Levels  
MYP teachers make decisions about student achievement using their professional judgement, guided by 
mandated criteria that are public, known in advance, and precise ensuring that assessment is transparent. To 
determine a student’s achievement level, teachers use a criterion related approach. This means that student 
performance is measured against previously specified assessment criteria (rubrics) based on the aims and 
objectives of each subject area. It is not norm referenced, where students are compared to each other; nor is 
it criterion referenced, where students must master all strands of a specific criteria at lower achievement 
levels before they can be considered to have achieved the next level. Teachers gather sufficient evidence from 
a range of assessment tasks to enable them to make a professional and informed judgement guided by criteria 
that are public and transparent to determine a student’s achievement level. In order to do this, teachers 
analyze the recent scores on criterion tasks and determine the most consistent pattern of scores.  
 
 
Assessment in the MYP 
MYP assessment is internal, as opposed to external because teachers design assessment tasks, strategies, and 
tools through discussion and collaboration. The MYP assessment model is criterion-related, and is based upon 
predetermined criteria to which all students have access. Teachers are expected to structure both curriculum 
and assessment procedures according to the needs of their students and content areas. 
 
All MYP assessments are aligned with the IB MYP assessment model. The MYP objectives and assessment 
criteria are described in each subject guide as the final goal. Each subject area teacher monitors and assesses 
students throughout the IB Middle Years Programme using criteria that are related to the objectives. 
  
 
Process for Standardization of Assessment Scoring 
Grade level and subject area teams gather samples of student work on a variety of assessments and compare 
scores in order to standardize scoring on such assessments. Additionally, teachers collaborate to design 
summative assessments and assessment options that are utilized in schools across the programme. This 
process of standardization of assessment tools and scoring is ongoing among MYP teachers. The process of 
standardization is revisited by the MYP Coordinator at least once per year. Students are assessed using the 
Middle Years Programme Subject Criteria. This is done by:  

● Each criteria from all eight required subjects are assessed at least two times during each marking 
period. 

● Reported MYP scores are based on more than one assessment task. 
● Teachers employing standards based grading use MYP Criteria for all assessments during the year. 
● Teachers use the rubrics appropriate to students’ year in the Middle Years Programme. 
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● MYP scores are awarded according to how well the student has demonstrated mastery of the 
published criteria, using the subject area teacher’s professional judgment along with student evidence. 
Final scores are not determined by averaging summative performance scores over the year; using 
single pieces of work to determine final grades; or determining MYP grades by combining homework, 
classwork, and test grades. 

● Rubrics are designed by the instructional staff based upon IB assessment criteria and made task 
specific by the teacher (possibly collaboratively with students) as the evaluation tool for formative and 
summative assessments and are created before the unit is taught (and possibly modified based on 
student input). They provide students with the criteria before the assessment task is assigned and 
contain specific descriptors. Rubrics are intended to provide the student with feedback when 
annotated by instructor. 

 
 
Homework Policy 
Homework is a formative assessment and should support the academic growth and learning. Assignments 
should have a meaningful relationship to the unit of study being presented. Homework should: 
 Be purposeful and be linked to the summative assessment. 
 
 Prompt student ownership of learning and understanding. 
 

Develop competence in a skill, task, or body of knowledge. 
 
Be engaging and relevant. 

 
Homework may include: 

Practice to support skill development and review of learned concepts, such as math concepts, language 
speaking tasks, and historical and science readings. 
 
Preparation for upcoming units such as literary readings in English courses, and vital stages in the 
writing or research process for all classes. 
 
Expansion of classroom tasks for completion such as technology projects, science lab reporting, and 
fine arts projects. 
 

 Self-assessment and Reflection such as journaling in the personal project stages. 
 
 
The York Academy approved a Homework Policy that indicates homework assignments for students in grades 
6-8 should not exceed 45 minutes per day. For students in grades nine and ten, homework assignments should 
not exceed 2 hours per week per subject. For students enrolled in the Diploma Programme (Grades 11-12) 
homework assignments should not exceed 3 hours per week per subject. 
 
The Personal Project (Grade 10) should not exceed 25 hours over the course of the year. 
The Extended Essay (Grade 11) should not exceed 40 hours over the course of the year. 
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Missing or Incomplete Work 
Meeting deadlines is evaluated on the report card as part of the self-management category for the 
Approaches to Learning in each subject.  The ability to meet deadlines is an important responsibility of the 
student as they prepare for IB assessments and life in a college environment. Students that do not complete 
assignments on-time significantly decrease their own opportunities for learning and receiving important 
teacher feedback on their learning of the content of a given course.   Additionally, missing work significantly 
decreases the teacher’s ability to fairly and accurately assess the student’s progress and provide them with 
appropriate instruction to meet their learning needs.  Students who do not complete assignments will receive 
a grade of ‘NS’, indicating that the deadline for the assignment has passed and the assignment was not 
submitted by the student.   
 
When assessments are missing or late and marked as ‘NS’, the York Academy staff: 

1. May use additional means to retrieve or collect evidence such that a true determination of the student 
learning can be evaluated, 

2. May provide additional time to complete the assignment, 
3. May develop a timeline containing specifics regarding the completion of the assessment. 
4. May contact parents indicating the student’s failure to submit required work, 
5. May assign the student after-school sessions that would be used to complete assignments. 
6. May be suspended from extracurricular activities. 

 
 
Approaches to Learning (ATL) 
Through Approaches to Learning through IB courses, students develop skills that have relevance across all 
curricular areas of learning and help them to “learn how to learn”. Approaches to Learning can be learned and 
taught, improved with practice, and developed incrementally. They provide a foundation for learning 
independently and with others. Approaches to Learning can help students prepare for, and demonstrate 
learning through, meaningful assessment. They provide a common language for students to reflect on, and 
articulate how, they are learning. They prepare students for success in their studies and life beyond school. 
 
All teachers are responsible for teaching the Approaches to Learning.  Approaches to Learning are essential for 
transferring the practice of formatives to successful completion of a summative. 
 
Over time, students should develop clear and sophisticated understanding of how they learn and how they 
can evaluate the effectiveness of their learning. This self-regulated learning helps students  

• reflect purposefully on their learning 
• understand the diversity of human learning needs 
• evaluate and provide evidence of their learning 
• meet MYP subject group aims and objectives 
• share responsibility for creating productive, cooperative, and safe learning environments  
• develop the confidence to try new strategies and explore new concepts and contexts for learning 
• prepare for future study and responsible participation in local and global communities. 
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The IB recognizes five Approaches to Learning skill categories, expanded into developmentally appropriate skill 
clusters: 
 

ATL Skill Categories ATL Skill Clusters Examples of Skills 

Communication 1. Communication 

● Exchanging thoughts, messages and information 
effectively though interaction. 

● Use appropriate forms of writing for different 
purposes and audiences. 

● Reading, writing and using language to gather 
and communicate information. 

● Preview and skill texts to build understanding; 
take effective notes in class. 

Social 2. Collaboration 

● Working effectively with others. 
● Practice empathy, take responsibility for one’s 

actions, and negotiate effectively. 
● Encourage others to contribute, exercise 

leadership. 
● Give and receive meaningful feedback, advocate 

for one’s own rights. 

Self-Management 

3. Organization 

● Plan short and long-term assignments, meet 
deadlines. 

● Create plans to prepare for assessment set goals 
that are challenging and realistic. 

● Bring necessary materials to class, 
● Use appropriate strategies to organize complex 

tasks and information. 

4. Affective 

● Managing time and tasks effectively.  Practice 
focus and concentration, practice strategies to 
overcome distractions; 

● Demonstrate persistence and perseverance, 
● Practice strategies to reduce stress and anxiety, 
● Practice analyzing and attributing causes for 

failure, practice positive thinking, 
● Practice dealing with disappointment and unmet 

expectations. 

5. Reflection 

● Consider the process of learning; develop new 
skills and techniques/strategies for effective 
learning, 

● Demonstrate flexibility in the selection and use 
of strategies, 

● Consider content, skill development, and 
personal learning strategies. 

● Consider ethical, cultural, and environmental 
implications. 
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Research 

6. Information 
Literacy 

● Finding, interpreting, judging and creating 
information; 

● Making connections between various sources of 
information, 

● Process data and report results, understand and 
implement intellectual property rights, create 
references and citations, identify primary and 
secondary sources. 

7. Media Literacy 

● Interacting with media to use and create ideas 
and information 

● Locate, organize, analyze, evaluate, synthesize 
and ethically use information from a variety of 
sources and media (including digital social media 
and online networks) 

● Seek a range of perspectives from multiple and 
varied sources. 

● Communicate information and ideas effectively 
to multiple audiences using a variety of media 
formats. 

Thinking 

8. Critical Thinking 

● Practice observing carefully in order to 
recognize problems, 

● Recognize unstated assumptions and bias, 
● Formulate factual, topical, conceptual and 

debatable questions, 
● Propose and evaluate a variety of solutions, 
● Troubleshoot systems and applications. 

9. Creative 
Thinking 

● Generating novel ideas and considering new 
perspectives 

● Consider multiple alternatives, including those 
that might be unlikely or impossible, 

● Apply existing knowledge to generate new 
ideas, products or processes 

● Practice flexible thinking – develop multiple 
opposing, contradictory and complementary 
arguments 

10. Transfer 

● Using skills and knowledge in multiple contexts 
● Apply skills and knowledge in unfamiliar 

situations 
● Make connections between subject groups and 

disciplines 
● Combine knowledge, understanding and skills to 

create products or solutions. 
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Grading Scale and Conversions 
 
As an IB World School, all grading is completed using the IB 1-7 scale.  Letter grades and percents are not used 
to communicate student growth and achievement. 
 
MYP Courses (Grades 6-10) 
 

MYP 
Criteria 

IB 
Grad

e 

General Grade Descriptor Weighted GPA 

28-32 7 Produces high-quality, frequently innovative work. Communicates 
comprehensive, nuanced understanding of concepts and contexts.  
Consistently demonstrates sophisticated critical and creative 
thinking.  Frequently transfers knowledge and skills with 
independence and expertise in a variety of complex classroom and 
real-world situations. 

5.5 

24-27 6 Produces high-quality, occasionally innovative work. Communicated 
extensive understanding of concepts and contexts.  Demonstrated 
critical and creative thinking, frequently with sophistication.  Uses 
knowledge and skills in familiar and unfamiliar classroom and real-
world situations often with independence. 

5.5 

19-23 5 Produces generally high-quality work.  Communicates secure 
understanding of concepts and contexts.  Demonstrated critical and 
creative thinking, sometimes with sophistication.  Uses knowledge 
and skills in familiar classroom and real-world situations and, with 
support, some unfamiliar real-world situations. 

4.5 

15-18 4 Produces good-quality work.  Communicates basic understanding of 
most concepts and contexts with few misunderstandings and minor 
gaps. Often demonstrates basic critical and creative thinking.  Uses 
knowledge and skills with some flexibility in familiar classroom 
situations, but requires support in unfamiliar situations. 

4.5 

10-14 3 Produces work of an acceptable quality.  Communicates basic 
understanding of many concepts and contexts, with occasionally 
significant misunderstandings or gaps.  Begins to demonstrate some 
basic critical and creative thinking.  Is often inflexible in the use of 
knowledge and skills, requiring support even in familiar classroom 
situations. 

3.5 

6-9 2 Produces work of limited quality.  Expresses misunderstandings or 
significant gaps in understanding for many concepts and contexts.  
Infrequently demonstrates critical or creative thinking.  Generally 
inflexible in the use of knowledge and skills, infrequently applying 
knowledge and skills. 

0.0 

1-5 1 Produces work of very limited quality.  Conveys many significant 
misunderstandings or lacks understanding of most concepts and 
contexts.  Very rarely demonstrates critical or creative thinking.  Very 
inflexible, rarely using knowledge or skills. 

0.0 

0 n/a  0.0 
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DP Courses (Grades 11-12) 
Upon receiving authorization for the Diploma Programme, the York Academy will use the following the IB scale 
for reporting student progress. 
 
It is our expectation that students work towards earning the minimum passing score of a 4/7 in all internal and 
external assessments.  The highest achievable score is a 7/7. 
 

IB DP 
Grade 

General Grade Descriptor Weighted 
GPA 

7 Produces high-quality, frequently innovative work. Communicates 
comprehensive, nuanced understanding of concepts and contexts.  Consistently 
demonstrates sophisticated critical and creative thinking.  Frequently transfers 
knowledge and skills with independence and expertise in a variety of complex 
classroom and real-world situations. 

5.5 

6 Produces high-quality, occasionally innovative work. Communicated extensive 
understanding of concepts and contexts.  Demonstrated critical and creative 
thinking, frequently with sophistication.  Uses knowledge and skills in familiar 
and unfamiliar classroom and real-world situations often with independence. 

5.5 

5 Produces generally high-quality work.  Communicates secure understanding of 
concepts and contexts.  Demonstrated critical and creative thinking, sometimes 
with sophistication.  Uses knowledge and skills in familiar classroom and real-
world situations and, with support, some unfamiliar real-world situations. 

4.5 

4 Produces good-quality work.  Communicates basic understanding of most 
concepts and contexts with few misunderstandings and minor gaps. Often 
demonstrates basic critical and creative thinking.  Uses knowledge and skills 
with some flexibility in familiar classroom situations, but requires support in 
unfamiliar situations. 

4.5 

3 Produces work of an acceptable quality.  Communicates basic understanding of 
many concepts and contexts, with occasionally significant misunderstandings or 
gaps.  Begins to demonstrate some basic critical and creative thinking.  Is often 
inflexible in the use of knowledge and skills, requiring support even in familiar 
classroom situations. 

3.5 

2 Produces work of limited quality.  Expresses misunderstandings or significant 
gaps in understanding for many concepts and contexts.  Infrequently 
demonstrates critical or creative thinking.  Generally inflexible in the use of 
knowledge and skills, infrequently applying knowledge and skills. 

0.0 

1 Produces work of very limited quality.  Conveys many significant 
misunderstandings or lacks understanding of most c and contexts.  Very rarely 
demonstrates critical or creative thinking.  Very inflexible, rarely using 
knowledge or skills. 

0.0 

n/a  0.0 
 

 
 

All courses, including IB courses and non-IB courses follow the same assessment policy and grade boundaries 
outlined here including ‘best fit’ grading and criterion-based formative and summative assessment. 
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Common Practices in Recording and Reporting MYP Assessment 
 
Teachers utilize two software programs to record and report formative and summative assessment comments, 
achievement levels and final IB grades to students and parents: Sapphire and ManageBac. 
 
Teachers are required to submit all summative criterion-related achievement levels (0-8) in ManageBac.  In 
addition, the (1-7) IB MYP grades are reported through ManageBac and Sapphire at the end of each trimester.  
Teachers regularly update their ManageBac grade records in order to ensure feedback is being shared 
between the teacher, student and parents.   
 
All parents receive their own ManageBac and Sapphire login codes at the beginning of the school year to 
check on their child’s progress throughout the year.  Handouts containing instructions for logging in to 
ManageBac and Sapphire to review information regarding student achievement and progress are shared with 
students and parents at the beginning of each school year, ensuring that community members know how to 
use the grading platforms.  In addition to the students, parents also have the option of registering to receive 
email updates regarding assignments and feedback posted to the ManageBac system. 
 
Parents and students receive a paper copy report card containing students’ MYP achievement levels and 
grades three times per school year: November, February, and June from the Sapphire system.  In addition, 
students hold student-led conferences twice a year in November and March to discuss their growth in thinking 
and learning, referencing and sharing specific artifacts from their classes.  Students use both hard copy 
portfolio binders and the portfolio feature in ManageBac to compile their learning artifacts throughout the 
programme.  
 
 
Revision Policy 
 
Some summative assessments may be revised if the below conditions have been met.  In all cases, the original 
assignment instructions that teachers specified when assigning the task must be followed.  These may be 
substantially different depending on the subject and time of year. 

1. A revised summative assessment must be submitted by the deadline specified by the teacher.  
2. Some summative assessments (performances, presentations, oral exams) may not be eligible for 

resubmission.  This is indicated in the original assignment instructions. 
3. The student must make a fair, original attempt on the initial summative assessment in order to qualify 

for resubmission. 
 

 
 

This policy will be reviewed annually.         Created: 3-17-2017               Last updated: 7-31-2018 
 
 
References 
(2016). MYP assessment in 2016. Retrieved from http://www.ibo.org/programmes/middle-years-
programme/assessment-and-exams/ 
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York Academy 
Regional Charter 

School
an IB World School

Middle Years Programme
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September 25-26, 2018

Agenda
❑ Purpose of Assessment 
❑ Evidence of Student Growth
❑ Learning Progress and Achievement
❑ Approaches to Learning
❑ York Academy Report Card
❑ Personal Project Assessment
❑ MYP Certificate Option Assessments 
❑ Universities and IB Grading

“The aim of MYP assessment is to support and encourage student learning. 

- From Principles Into Practice, MYP

Students and Teachers 
use Assessments to:

● identify student strengths
● identify specific student instructional needs
● gain insight into student thinking and processing
● reflect on learning process
● monitor student progress and achievements
● guide lesson planning and differentiation of instruction
● provide timely feedback and support during learning
● promote student responsibility and ownership of learning
● encourage students to self-advocate for their learning

Purpose of Assessment Criterion-Related 
Assessment

Learning 
Objectives

Assessment 
Criteria

Student
Work

What evidence of student 
growth do we collect in 

each subject area?

Learning 
Progress

(formative 
assessments)

Learning 
Achievement

(summative 
assessments)

Approaches 
to Learning
(learning how to 

learn) “This is not about 
accountability… this is about 

getting better.” 
– Classroom Assessment for Student Learning

R. Stiggins

Learning 
Progress

(formative 
assessments)

Progress/formative assessments 
provide evidence of progress toward 
mastery of standards through 
student work on learning targets.

Some Examples include:

● Homework
● Classwork
● Quizzes
● Exit Slips
● Verbal Responses
● Contributions to in-class 

discussions
● Observation of in-class 

performance.



9/25/2018

2

“Evaluation designed to 
provide information to be 

used in making judgements 
about a student’s 

achievement at the end of a 
period of instruction.”
How to Grade for Learning, O’Connor

Learning 
Achievement

(summative 
assessments)

Achievement/summative 
assessments provide evidence of 
mastery of the standards.

Some Examples include:

● Tests
● Quizzes
● Projects
● Lab Reports and activities
● Papers or Essays
● Performance in Class

Subject Objectives/Criterion
SUBJECT A B C D

Individuals 
and Societies

Knowing and 
Understanding Investigation Communicating Thinking Critically

Science Knowing and 
Understanding

Inquiring and 
Designing

Processing and 
Evaluating

Reflecting on the 
Impacts of 
Science

Math Knowing and 
Understanding

Investigating 
Patterns Communicating Applying in real 

world context

Language and 
Literature Analyzing Organizing Producing Text Using Language

Spanish Comprehending 
Spoken text

Comprehending 
written text Communication Using Language

Arts Knowing and 
Understanding Developing Skills Thinking 

Creatively Responding

PE-Health Knowing and 
Understanding

Planning for 
Performance

Applying and 
Performing

Reflecting on and 
improving 

performance

Design Inquiry and 
Analyzing Developing Ideas Creating the 

solution Evaluating

What IB objectives/criteria are 
assessed?

Teachers plan instruction 
to address the learning 
objectives shared in the 
MYP subject guides.

They plan assessment 
tasks that incorporate the 
assessment criterion.

https://www.ibo.org/programmes/middle-years-programme/curriculum/

Teacher created rubrics are shared with 
students for each 
project.

Rubrics include:

● learning objectives for 
students.

● achievement level 
descriptors of 
achievement levels 
graded on a 1-8 scale.

● task specific 
clarifications that 
indicate what evidence 
should be seen in 
student work for each 
achievement level.

“The focus of Approaches to 
Learning is on teaching 

students how to … develop 
lifelong learning skills and 

strategies.”
– MYP: From principles into practice

Approaches to 
Learning

(learning how to learn)

Approaches to Learning represent 
general and subject-specific learning 
skills that students must develop and 
apply during school and far beyond.

Some Examples include:

● Assignment Completion
● Meeting Deadlines
● Academic Honesty
● Preparation for 

class/activities
● Participation in 

class/activities
● Collaboration with peers

What are the Approaches 
to Learning Skills?

Thinking Skills

critical thinking

creative 
thinking

transfer

Social Skills

collaboration

Communication 
Skills

communication

Self 
Management 

Skills

Organization

Affective skills

Reflection

Research Skills

information 
literacy

media literacy

Examples of skills found in each of these categories and clusters 
can be found in the York Academy Assessment Policy Document
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‘0’ and ‘NS” Grades
What does a grade of ‘0’ or  ZERO mean?

1. A zero for a particular assignment means that the 
work the student submitted for that assignment 
did not reach a standard described by any of the 
criterion descriptors in the assignment rubric.

What does a grade of ‘NS’ mean?

1. NS stands for ‘not submitted’, meaning your 
student did not turn in that assignment and the 
due date for that work has passed.  

Reassessment

Teachers across MYP offer 
opportunities for re-submitting
work.  Students are asked to 
prepare by sharing:

1. Where they struggled
and why.

1. The steps they will 
take to ensure 
success.

Final Course Grades

Students will receive a final grade for each 
criterion of the course on a 0-8 scale.  

These four grades are added together to 
identify the overall grade for the course.  

This grade is NOT an average, it is a rubric 
based grade with detailed descriptors.  

Weight is given to the most recent, 
consistently achieved scores.

Determining Final Grades

Determining Final Grades Determining Final Grades



9/25/2018

4

Clarifying 0-8 assignment 
criterion grades vs 1-7 subject 

holistic grades

0-8 criteria grades describe levels of student 
achievement in terms of each separate 

criteria on individual assignments.

1-7 subject/course grades holistically describe 
the overall quality of student work in each 

criterion of the subject.

What 
does the 

York 
Academy

MYP 
Report 

Card look 
like?

York Academy MYP 
Report Card 

Every trimester students 
receive a grade in each of 
the four criterion.  Grades 
are reported on a scale of 
1-7 for each subject.

Every trimester students 
also receive a grade in 
all five categories for 
ATLs/ Approaches to 
Learning Skills.

Grades are reported as:
B eginning, 
D eveloping, or 
AP plying.

Comments are provided 
for each subject in each 
trimester to further explain 
student growth.

Students receive an 
overall final grade for the 
year.  Grades are 
reported on a scale of 1-7 
for each subject.

Important Differences between 
IB schools and traditional schools

No ‘averages’, percents, 
or single summary 
letter grades are 

reported

Equal  
Emphasis on 

ATLs, or 
Learning Skills, 

or ‘Learning 
how to Learn’

Progress 
reported across 

different 
dimensions/ 

criteria of 
learning and 

growth

Evaluation of 
student 

learning using  
pre-determined 

task-specific 
criteria

Approaches to Learning 
are taught and assessed 

in each class every 
trimester

Students don’t “lose 
points” – they ‘achieve’ 

levels based on 
demonstration of criteria 

in assignments

MYP Personal Project
Culmination project for MYP

a year long EXTERNALLY REVIEWED independent 
research and action project 

Provides students with opportunities to:

● explore a personal interest within a global 
context/perspective

● demonstrate how they have developed self-
management, approaches to learning skills and 
characteristics of the IB Learner Profile

Additional OPTIONAL MYP Externally Validated 
Graduation Certificate

for more information, visit:  https://www.ibo.org/programmes/middle-years-
programme/assessment-and-exams/

FEES for 2018-2019 USD

eAssessment student registration $53.00

eAssessment individual subject registration $76.00

eAssessment 7 assessment discount package $451.00

Useful for families who are planning to transfer to an IB school 
outside of the USA.
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Universities and IB Grading

1. Admissions personnel need to ‘interpret’ and evaluate all 
transcripts, regardless of the grading methods used.

1. The IB grading system is globally consistent and 
recognized at universities all over the world - they have 
seen it before.

1. A school profile is included with all transcripts submitted 
with the common application/college applications that 
explains the IB grading system and provides contact 
information for admissions counselors who have 
questions.

Search the university of your choice and ‘IB’ or ‘International 
Baccalaureate’ to learn of pre-established policies for IB 
course credits.

Even if there is no established policy on their website, many 
universities will still accept IB DP diploma courses as transfer 
credits, depending on student scores.  Contact the school 
admissions office for information.

Many universities also offer scholarships, honors program 
credits, etc. to IB students as well - check for other benefits!

https://blogs.ibo.org/blog/2018/05/05/getting-ib-credit-at-university/

Universities and IB Diplomas

College/
University

Overall 
Acceptance

IB Diploma 
Acceptance

U. of Pittsburgh 55.0% 88.6%

U. of Pennsylvania 21.0% 78.3%

Carnegie Mellon U. 38.0% 82.2%

Penn State U. 57% 91.8%

University Acceptance Rates Thank you for coming!

Dr. Dawnmarie Ezzo
dezzo@yorkarcs.org

Curriculum/MYP IB Coordinator



 

Design Cycle: Creating (C) Year: 1 Project: Student: 

At the end of Year 1 students will be able to: 
i. outline a plan, which considers the use of resources and time, sufficient for peers to be able to follow to create the solution 
ii. demonstrate excellent technical skills when making the solution 
iii. follow the plan to create the solution, which functions as intended and is presented appropriately 
iv. list the changes made to the chosen design and plan when making the solution 

 

Grade Achievement Level Descriptor Task Specific Clarifications 

1 - 2 The student: 
i. demonstrates minimal technical skills when making 
the solution 
ii. creates the solution, which functions poorly and is 
presented in an incomplete form 

❏ Groups Poster is sloppy, unfinished, needed lots 
of help 

❏ Posters colors do not contrast well, is hard to 
read, and is not presented 

3 - 4 The student: 
i. lists the main steps in a plan that contains some 
details, resulting in peers having difficulty following the 
plan to create the solution 
ii. demonstrates satisfactory technical skills when 
making the solution 
iii. creates the solution, which partially functions and is 
adequately presented 
iv. states one change made to the chosen design or plan 
when making the solution 

❏ Group lists only the main steps of plan and 
doesn't provide much detail as too the 
materials needed 

❏ Student made an okay poster but had to have a 
lot of assistance with technical skills 

❏ Group creates a poster but it had flaws in color 
scheme and design, is presented to class 

❏ Group highlighted one change made to the 
design and described why they made any 
changes.  

5 - 6 The student: 
i. lists the steps in a plan which considers time and 
resources, resulting in peers being able to follow the plan 
to create the solution 
ii. demonstrates competent technical skills when making 
the solution 
iii. creates the solution, which functions as intended and 
is presented appropriately 
iv. states one change made to the chosen design and 
plan when making the solution 

❏ Group creates a numbered step by step plan to 
create poster, and briefly describes materials 
needed. 

❏ Groups poster looks somewhat professional, 
had some help with technical skills. 

❏ Creates a poster but does not document how 
they followed a  plan, color scheme is good and 
is presented 

❏ Group highlighted one change made to the 
design and described why they made any 
changes.  

7 - 8 The student: 
i. outlines a plan, which considers the use of resources 
and time, sufficient for peers to be able to follow to 
create the solution 
ii. demonstrates excellent technical skills when making 
the solution 
iii. follows the plan to create the solution, which 
functions as intended and is presented appropriately 
iv. lists the changes made to the chosen design and plan 
when making the solution 

❏ The group creates an outline of tasks to be 
executed, assigns roles to group members, and 
creates a list of materials and supplies that are 
needed to do so.  

❏ Groups poster looks professional, needed no 
assistance with technical skills 

❏ Group follows plan put in place and executed it 
flawlessly and presents it to the class, 
everything is documented 

❏ Group highlighted any changes made to the 
design during any stage of the design cycle and 
describes why the changes were made. 

 



Proposed Schedule for 8th Grade and Beyond 
 
 8th Grade 9th Grade 10th Grade 11th Grade 12th Grade 
Individuals 
and 
Societies 

World 
History 

U.S. 
History 

Civics/ 
Economics 

DP History HL 

DP History SL Junior Year 
DP Psychology SL Senior Year 

Mathematics Pre-
Algebra 

OR 
Algebra I 

 

Algebra I 
OR 

Geometry 
 

Geometry 
OR 

Algebra II  

DP Mathematical Studies SL 
OR 

DP Mathematics SL 
OR DP Mathematics HL: Calculus 

Language 
Acquisition 

Spanish I Spanish II Spanish III DP Spanish SL 
OR  

DP Spanish HL 
Sciences Physical 

Science 
Biology Chemistry DP Sports and Heath SL 

OR  
DP Biology HL 
DP Physics SL 

DP Chemistry HL 
Language 
and 
Literature 

English/ 
Language 

Arts 

9th Grade 
English 

10th Grade 
English 

DP Language A: Literature SL Junior Year 
Literature and performance SL Senior Year 

OR 
DP Language A: Literature HL 

Arts Visual Arts 
General 
Music 

 

Visual 
Arts 

General 
Music 

 

Visual Arts 
General 
Music 

 

DP Visual Art SL/HL 
OR 

DP Music SL 
OR 

DP Design Technology SL/HL 
OR 

DP Film SL/HL 
OR 

DP Psychology HL 
P.E./Health 
 

PE/Health PE PE PE Junior Year 
Health Senior Year 

Elective Design Elective Elective  Theory of Knowledge (TOK) 
 
 

Possible Electives: 
 
Visual Arts 
Drama 
Design and Production 
Band 
Orchestra 
Music Technology 
Technology/Computer Science 
Design Technology 
 
Each course will be worth at least 1 credit. 
DP Requirements: Standard Level 150 hours; Higher Level 240 hours 
At least 3 subjects must be at Higher Level 

 



Proposed Schedule for 8th Grade and Beyond 

State Requirements for Graduation 
Units of Credit (each course is worth 1 credit) 
4 English 
3 Mathematics 
3 Science 
3 Social Studies 
2 Arts or Humanities or Both 
1 Health and Physical Education 
5 Student selects five additional courses from 
among those approved for credit toward 
graduation by the school including approved 
vocational education courses 

 
York Academy Requirements for Graduation 
Units of Credit  
4 English 
3 Mathematics 
4 Science 
4 Social Studies 
3 Arts or Humanities or Both 
1 Health and Physical Education  
4 Foreign Languages  
More than 5 additional courses (includes P.E., 
Technology, and other electives)  

 
*English and Physical Education shall be taught to every student yearly in grades 9 through 12. 


